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	Course Description



What is a profession?  And how does it differ from an occupation, a job, a vocation, or a calling?

What shapes the nature and feel of a workplace?  What makes it stressful or pleasant, boring or inspiring?

What motivates people to come to work each day?  What motivates them to actually try?  

How do people get better at their jobs?  Why do they sometimes not?

This course will consider core questions like these, about the nature of work in the United States.  But it will do so by focusing on one job in particular: that of the teacher.

After all, teaching is an enigmatic profession with deep complexities to unravel.  

Teachers, for instance, are highly valued—praised for doing important work and held in relatively high esteem by the public.  Yet their work is often perceived as easy, and they lack the prestige of professionals in other fields.  Teaching is incredibly difficult, the pay is marginal, and teachers are often blamed for perceived shortcomings in the education system.  Yet year after year, tens of thousands of new teachers vie to fill empty classrooms, and current teachers report relatively high levels of job satisfaction.  Teaching is the subject of great public interest and intense policy focus, and the profession is a perpetual target for reformers.  Yet little has changed in teacher practice over the decades and its defining characteristics remain the same.

This class will examine teaching in the United States—its past, its present, and its future—from a sociological perspective.  How did the job evolve the way it did?  To whom is the work attractive and why?  What explains teacher decisions and behaviors?  Why do we perceive teachers the way we do?  What are the challenges teachers face?  How could their jobs be made easier?  And insofar as that is the case, the course will not only uncover much about teaching, but will also reveal a great deal about the nature of jobs in the United States.


	Course Expectations



1. Readings: Do the assigned readings prior to class discussions and be prepared to ask and answer questions in class.  We will be reading a wide range of pieces over the course of the semester, some more detailed than others.  As a rule of thumb, shorter readings should be read more slowly and more carefully than longer ones (and you can skip “methods” sections). 

2. Participation: Participation in class is important for deepening your understanding and practicing key skills.  Useful contributions take a number of forms—building on the comments of others, bringing new points to light, raising questions, carefully listening—but are common in that they foster an environment of discovery.  In short, your participation is not merely as an individual, but as a member of a whole.  Attendance is a requirement; missing more than one class will require instructor consent and will otherwise adversely affect your grade.

3. Writing: We will do a good deal writing in this class, and you will be asked to complete several different kinds of assignments over the semester.  You are responsible for fully understanding the Guidelines for Analytical Writing at the end of the syllabus.

4. Honesty: Please see the college’s statement on this: https://www.holycross.edu/sites/default/files/files/registrar/academic_honesty_policy.pdf


	Grading and Assignments



Your course grade will be broken down into the following categories:
1. Weekly Memos (25%)
2. Occupational Interview (25%)
3. Analytical Essay (25%)
4. Consulting Gig (25%)

All assignments, unless otherwise noted, should be emailed (always cc: yourself).  Late work for all assignments will be graded down one-third of a grade (i.e. AA-) for each day it is past due.  You are responsible for ensuring that emails go through (pro tip: copy yourself on them).


1. Weekly Memos
    Due: Weeks 2, 3, 4, 8, 9, 10, 11 (by 8pm the evening before class)

Each week you will send me a 250-300 word email indicating a) what you understood from the readings and b) how you see them fitting into the course as a whole.  The first email will not be graded (that’s your test run).  Subsequent emails will be graded on a three-point scale for accuracy (did you understand the readings?), analysis (have you identified what’s most important in the readings?), and synthesis (have you used the readings to develop a new understanding of course themes?).  Do not make vague statements and general claims; be specific and precise, using evidence to support claims.  Edit your email for clarity and concision before sending it.
2. Occupational Interviews
    Due: Week 6

For this assignment, you will be interviewing several people (at least one of whom must be a teacher) about their jobs.  The interviews should last 20-30 minutes each, and should be designed to elicit rich information about some particular aspect of their worklives (time, pay, joy, etc.).

Your first task is to design an interview protocol.  What are you interested in?  What are the key ideas you want to get at?  What questions will you ask?  What follow-up questions will you ask?  Your questions should be specific and organized around a central idea/topic/theme.  You will probably only get through 5-10 questions during your interviews, so shoot for that range.  I am happy to look at your interview protocols or give you advice about the process of interviewing.

The next task will be to find four people willing to be interviewed.  In-person interviews are generally preferable, but phone and Skype also work.  You can give participants the questions ahead of time if you wish, but avoid emailing the questions to people, since that strips you of your ability to ask follow-up questions.  You should probably conduct a test-run (perhaps on parents or a family friend) before you do your first one, which will help you discover problems.

After your four interviews are complete, you will want to summarize the main findings in a memo of 800-1000 words.  Your memo will be graded for analysis (did you distill one, or a few, key points out of the interviews?), evidence (did you support your analysis with quotations from the interviews?), and general writing as outlined in the “Guidelines” section at the end of the syllabus.  Please include your interview protocol, as well as your notes from the interviews.


3. Analytical Essay
   Due: Week 13

What defines teaching as a profession?  What attributes, even if not unique in their own right, separate teaching from other lines of work?  And why does any of this matter?  In a 1500-1800 word essay, you will offer your take.  

Your essay should have a central argument; you should not merely have a string of disconnected observations about teaching.  And that central argument should draw on course themes and readings, tying together some of the big ideas from the semester.  At the same time, it would be impossible to include everything from the course, so maintain focus and avoid writing an essay that is a mile wide and an inch deep.

The rest is up to you.  Do you want to compare teaching to another line of work, or do you want to write exclusively about teaching?  Do you want to focus on several aspects of the teaching profession or just one?  Do you want to compare and contrast?  Form should follow function.

Essays will be evaluated on the criteria laid out in the “Guidelines for Analytical Writing” section.

5. Consulting Gig
   Due: Week 15

Your task for this assignment is to reinvent teaching, or at least one aspect of it.  

First, you will want to start with what you know from the course.  What do you think the biggest obstacles in the profession are?  How could the profession be strengthened?

Once you have some of your own ideas, you’ll want to talk to some actual teachers (3-5).  Do they see those things as problems?  Do they have insights that you hadn’t considered?

After defining the problem (and your problem should be a single aspect of the profession, like compensation or autonomy), your task will be to generate a series of potential solutions.

Then, having generated potential solutions, you will want to return to actual teachers to get their feedback.  What do they like or dislike?  What do they think will work or not?  After that, you’ll head back to the drawing board.  Then you’ll check in with teachers one more time.  At the end of this iterative process, you should have 3-5 potential solutions that would improve the aspect of the profession you identified as problematic. 

You will present your ideas in two different ways.

The first of those is through an in-class presentation (worth 50% of your grade for the assignment).  Walk the class through your problem (and how you identified it), the different drafts of your solutions (and how you refined them), and your final set of solutions (with clear, concrete examples of how they would be implemented).  Plan on 15 minutes to present.  We will discuss this further in class.

The other half of your grade for this assignment will be determined by a very short essay—an op-ed—that distills your solutions into 800 words.  You will follow the same general format (identifying the problem, drafting solutions, and coming up with a final set of proposals).  More information about writing op-eds will be given to you in class.





*For all of these assignments, you will receive more detailed instructions and support in class.  The descriptions above are designed to give you a sense of the major tasks you will be completing this semester and are not intended to provide you with all of the information you need.





	Classes and Readings



	
Week 1 

· Jobs: A Look Around

1/27
	
Wage chart: http://www.businessinsider.com/wage-chart-2014-6

Jobs rated: http://www.careercast.com/jobs-rated 

Richard Ingersoll and Lisa Merrill, “Who’s Teaching Our Children?” Educational Leadership

Met Life Survey: Past, Present, Future


	
Week 2

· Types of Work: Industrial, Service, Managerial 

2/3

	
Eric Schlosser, “The Most Dangerous Job,” from Fast Food Nation

Jeffrey J. Sallaz, “The House Rules: Autonomy and Interests among Service Workers in the Contemporary Casino Industry,” Work and Occupations

Robert Jackall, “The Social Structure of Managerial Work,” from Moral Mazes: The World of Corporate Managers

Samuel Freedman, Small Victories, chapter 1


	
Week 3

· Occupational Status 

2/10


	
Andrew Abbott, “Status Strain,” American Journal of Sociology

Amy Wrzesniewski, Clark McCauley, Paul Rozin, and Barry Schwartz, “Jobs, Careers, and Callings,” Journal of Research in Personality

Richard Ingersoll and Elizabeth Merrill, “The Status of Teaching as a Profession,” from Schools and Society: A Sociological Approach to Education

Pasi Sahlberg, “The Professional Educator,” American Educator


	
Week 4

· Understanding Gendered Spaces

2/17


	
Rosabeth Moss Kanter, “Numbers: Minorities and Majorities,” from Men and Women of the Corporation

Kirsten Dellinger and Christine L. Williams, “The Locker Room and the Dorm Room,” Social Problems

Robin Leidner, “Serving Hamburgers and Selling Insurance,” Gender and Society

Geraldine Clifford, “Man/Woman/Teacher,” from American Teachers: Histories of  a Profession at Work

	
Week 5

· The Color of the Job

2/24


	
Philip Moss and Chris Tilly, “Employer Perceptions of Race and Skill,” from Stories Employers Tell Race, Skill, and Hiring in America

Jeffrey Greenhaus et al., “Effects of Race on Organizational Experiences, Job Performance Evaluations & Career Outcomes,” Academy of Management Journal

Linda M. Perkins, “The History of Blacks in Teaching,” from American Teachers: Histories of  a Profession at Work

Jane Agee, “Negotiating a Teaching Identity: An African American Teacher’s Struggle to Teach in Test-Driven Contexts,” The Teachers College Record


	
Week 6

· Professional Training

3/3

Occupational Interview due 

	
Howard Becker, “School Is a Lousy Place to Learn Anything in,” American Behavioral Scientist

Dan Lortie, “Laymen to Lawmen,” Harvard Educational Review

David Labaree, “On the Nature of Teaching and Teacher Education,” Journal of Teacher Education	

Robert Floden and Margaret Buchmann, “Between Routines and Anarchy: Preparing Teachers for Uncertainty,” Oxford Review of Education


	
Week 7

· Spring Break

3/10


	
No assignments

	
Week 8

· Getting Hired

3/17



	
Lauren Rivera, “Hiring as Cultural Matching,” American Sociological Review

Roberto M. Fernandez and Nancy Weinberg, “Sifting and Sorting: Personal Contacts and Hiring in a Retail Bank,” American Sociological Review

Roberto M. Fernandez and Isabel Fernandez-Mateo, “Networks, Race, and Hiring,” American Sociological Review

Linda Darling-Hammond, “Teacher Recruitment, Selection, and Induction,” [School District Selection and Hiring section] from Teaching as the Learning Profession


	
Week 9

· Compensation and Evaluation

3/24


	
George Baker et al., “Compensation and Incentives: Practice vs. Theory,” The Journal of Finance 

Douglas Rosenthal, “Evaluating the Competence of Lawyers,” Law and Society Review

Dan Lortie, “Career and Work Rewards,” from Schoolteacher

Eric A. Hanushek, “The Single Salary Schedule and Other Issues of Teacher Pay,” Peabody Journal of Education


	
Week 10

· Autonomy and Oversight

3/31

	
Frank Dobbin and Terry Boychuk, “National Employment Systems and Job Autonomy,” Organization Studies

Simon Head, “On the Digital Assembly Line,” Working in America 

L. Carolyn Pearson and William Moomaw, “The Relationship between Teacher Autonomy and Stress…” Educational Research Quarterly

Dan Lortie, “The Balance of Control and Autonomy in Elementary School Teaching” (pages 30-41)


	
Week 11

· Moving up the Ladder

4/7


	
Ryan A. Smith, “Race, Gender, and Authority in the Workplace,” Annual Review of Sociology

Clair Brown and Michael Reich, “Developing Skills and Pay through Career Ladders: Lessons from Japanese and U.S. Companies,” California Management Review

Katherine Reynolds Lewis, “How to Advance When There Is No Career Ladder,” Fortune Magazine

Ann Weaver Hart, “A Career Ladder’s Effect on Teacher Career and Work Attitudes,” American Educational Research Journal


	
Week 12

· Easter Break

4/14

	
No assignments

	
Week 13

· Professional Culture and Identity

4/21

Analytical Essay due

	
William Goode, “Community within a Community: The Professions,” American Sociological Review

Charles Goodwin, “Professional Vision,” American Anthropologist

Michael Huberman, “The Professional Life Cycle of Teachers,” TCR

Brad Olsen, “How Reasons for Entry into the Profession Illuminate Teacher Identity Development,” Teacher Education Quarterly


	
Week 14

· The Grind: Time, Stress, and Burnout

4/28

	
Arlie Hochschild, “The Managed Heart”

Jerry A. Jacobs and Kathleen Gerson, “American Workers and the Cross-National Perspective,” from The Time Divide: Work, Family, and Gender Inequality

Chris Lloyd, Robert King, and Lesley Chenoweth, “Social Work, Stress and Burnout: A Review,” Journal of Mental Health

Chris Kyriacou, “Teacher Stress and Burnout,” Educational Research


	
Week 15

· Wrapping up

5/5

	
Final Presentations

Op-Eds due



















	Guidelines



Guidelines for Critical Reading 
 
As a critical reader of a particular text (a book, article, speech, proposal), you should to use the following questions as a framework to guide you as you read: 
1. What’s the point?  This is the analysis issue: what is the author’s angle? 
2. Who says so?  This is the validity issue: on what are the claims based? 
3. What’s new?  This is the value-added issue: what does the author contribute that we don’t already know? 
4. Who cares?  This is the significance issue (the most important issue of all): is the text worth reading?  Does it contribute something important?  

If this is the way critical readers are going to approach a text, then as an analytical writer you need to guide readers toward the desired answers to each of these questions…
 

Guidelines for Analytical Writing 
 
In writing papers for this (or any) course, keep in mind the following things that good writers do:  

1. Pick an important issue.  Why should anyone care about this topic?  Pick an issue that matters and that you really care about.  In short, make sure that your analysis meets the “so what?” test.  
 
2. Provide analysis.  A good paper is more than a catalogue of facts, concepts, experiences, or references; it is more than a description of the content of a set of readings.  A good paper is a logical and coherent analysis of a key issue.  This means that your paper should aim to explain rather than describe.  

3. Keep focused.  Don’t lose track of the point you are trying to make.  Make sure the reader knows where you are heading and why.  Cut out anything extraneous to your main point.
 
4. Aim for clarity.  Don’t assume that the reader knows what you’re talking about.  Instead, make your points clearly enough that even a lazy reader will get the point.  Keeping focused and avoiding clutter will help, as will writing clear sentences and deploying effective “signposts.”
 
5. Provide depth, insight, and connections.  The best papers are ones that go beyond making obvious points, superficial comparisons, and simplistic assertions.  They dig below the surface of the issue at hand, demonstrating a deeper level of understanding and an ability to make interesting connections. 
 
6. Support your analysis with evidence.  You need to do more than simply state your ideas, however informed and useful these may be.  You also need to provide evidence that reassures the reader that you know what you are talking about.  
 
7. Draw on course materials. Your papers should give evidence that you are taking this course.  You do not need to agree with any of the readings or presentations, but your paper should show you have considered the course materials thoughtfully. 
 
8. Recognize complexity and acknowledge multiple viewpoints.  You should not reduce issues to either/or, black/white, good/bad.  Papers should give evidence that you understand and appreciate more than one perspective on an issue.  
 
9. Do not overuse quotation.  In a short paper, long quotations (more than a sentence or two) are generally not appropriate.  Even in longer papers, quotations should be used sparingly.  In general, your papers are more effective if written primarily in your own words, using ideas from the literature but framing them in your own way to serve your own analytical purposes. 
 
10. Cite your sources.  You need to identify for the reader where particular ideas or examples come from.  This can be done through in-text citation: give the author’s last name, publication year, and (in the case of quotations) page number in parentheses at the end of the sentence or paragraph where the idea is presented—e.g., (Schneider, 2011, p. 22); provide the full citations in a list of references at the end of the paper.  You can also identify sources with footnotes or endnotes: give the full citation for the first reference to a text and a short citation for subsequent citations to the same text.  
 
11. Take care in the quality of your prose.  A paper that is written in a clear and effective style makes a more convincing argument than one written in a murky manner, even when both writers start with the same basic understanding of the issues.  However, writing that is confusing usually signals confusion in a person’s thinking.  After all, one key purpose of writing is to put down your ideas in a way that permits you and others to reflect on them critically, to see if they stand up to analysis.  Take the time to reflect on your own ideas on paper and revise them as needed.  
